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Introduction 
This year’s Unit 3 Contested Planet examination was sat under slightly different 
circumstances to previous years, due to the removal of the January exams. This 
meant that the pre-release information was available for longer. Overall, it was hard 
to determine a discernable impact of this change beyond the sense that the structure 
of the 15 mark essay question answers in Section A was perhaps a little weaker than 
in the past. Candidates chose all of the Section A questions in good numbers, with 
the approximate percentage popularity shown below:

Question 1: Energy Security  = 29%
Question 2: Water Conflicts  = 26%
Question 3: Biodiversity under Threat  = 14%
Question 4: Superpower Geographies = 18%
Question 5: The Technological Fix?  = 13%

Overall, the vast majority of candidates perform well on this examination paper. As in 
the past, timing issues were relatively uncommon.

Most candidates produced full answers and there were many excellent responses. 

Specific comments on Section A
As is always the case, there were some very high quality answers in Section A and 
the average quality of response is good. Many answers demonstrate a good command 
of physical, human and political geography and many candidates use contemporary 
events and changes to support their work, as well as well-known examples and case 
studies. There are some areas centres may wish to focus on when preparing for future 
assessments: 

• The words economic, social, environmental and political are commonly used 
in questions: the word political is the least well understood – it relates to 
governance, decision making and the exercise of power. 

• Cause and consequence are often not fully understood. For instance Question 4(a) 
was a question about the consequences of the growth in middle class numbers 
and spending in the BRIC counties – in others words the impacts of the growth, 
not the reasons why growth is occurring (the causes).

• There is confusion over the meaning of supply versus demand within both Water 
Conflicts and Energy Security.

• In the 10 mark data stimulus questions there is a tendency to focus on only 
certain parts of the Figures, examples include ‘the pink bits’ on Figure 3 but not 
the ‘green bits’, China and India on Figure 4 but not Brazil and Russia, the first 
2 columns of data on Figure 5, but not the last 2 columns – this leads to partial 
answers. 

• Level 3 and Level 4 marks in the 15 mark questions are only accessible if 
candidates can show that they are assessing, examining or evaluating (depending 
on the command word). Failure to do this i.e. by only describing and explaining, 
limits marks to a maximum of 8 in most cases. The development of evaluation 
skills and evaluative writing style is thus crucial to candidates aiming for a high 
grade.
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Section A
Question 1: Energy Security
Question 1 (a)
This question asked candidates to consider different projections for future oil production and 
explain why there is uncertainty over future production projections. A good understanding 
of the projections on Figure 1 was shown by most of the candidates.  Some spent too long 
describing the graph rather than considering the reasons for uncertainty. In addition, the 
question was not asking candidates to explain past production trends which side-tracked 
some candidates. In most cases there was some understanding of the physical factors that 
might affect future production. This often focused on the difficulty of extracting technically 
difficult reserves and the inaccessibility of some reserves. There was less focus on the 
nature of currently known reserves in terms of their physical size and the reliability of data 
on reserves. A number of candidates considered the difficulty of determining the ownership 
of reserves in some areas such as the Arctic and the difficulty of deciding to exploit these 
versus protecting areas for conservation purposes. Economic factors were often considered 
in terms of the costs of exploiting remaining reserves and the effect of this on the price 
of oil – this was often considered in relation to rising oil prices and the argument that as 
prices rise, previously uneconomic reserves would be exploited thus increasing supply. 
Fewer candidates considered the equation from the perspective of rising demand from the 
BRIC (and other economies) or indeed the possibility that a move towards other forms of 
energy might reduce the demand for oil and delay its ‘peak’. The 3 projections on Figure 1 
were usually mentioned, but rarely used in detail within answers. Answers which tackled the 
reasons for uncertainty head-on were less common than might have been expected. 

This is an example of a Level 3 response to Question 1(a). 
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This answer makes some reference to the scenarios shown on Figure 1, and 
provides some range of reasons including the issue of remaining reserves, the 
useable oil available from unconventional sources and some economic issues 
that contribute to uncertainty.  The issues could be explained in more depth.

Examiner Comments

The answer above has a good range of reasons/explanations, but less depth. 
Getting this balance right is very important. 

Examiner Tip



6 GCE Geography 6GEO3 01

Question 1 (b)
Most answers demonstrated a sound understanding of the pros and cons of a range 
of renewables and many examples were used to illustrate these. They included the 
Three Gorges Dam, various UK onshore and offshore wind farms and examples of 
solar schemes. A very good range of renewable energy resources was used, which 
included types often referred to as recyclable i.e. biofuels and nuclear. In most cases 
‘energy’ was considered in very general terms only, as were ‘fossil fuels’. This meant 
that while many answers developed a cogent argument very few linked specific fossil 
fuels to the specific renewables that might replace them. This aspect of the question 
was important as in many cases there is a specific link. Examples include HEP in China 
providing baseload electricity generation that could be provided by coal, or biofuels in 
the USA and Brazil replacing oil based fuels for transport. Most candidates lacked this 
direct link. That said, many candidates provided convincing reasons as to why fossil 
fuels are unlikely to be fully replaced any time soon. These included cost issues, public 
perception (e.g. over nuclear power), physical constraints and reliability issues. In 
some cases it was argued that cheap fossil fuels, especially fracked gas, were likely 
to delay a renewable future because people would choose a cheap energy dense fossil 
fuel over a costly, controversial renewable. Some very good answers considered the 
different situations in fossil fuel hungry NICs and BRICs versus the drive towards 
renewables in countries such as Sweden, Denmark and Germany.

This is an example of a Level 4 response to Question 1(b).
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This is an evaluative answer. It is set within the context of fossil fuels, and uses 
a number of countries (Germany, UK) to illustrate how and how far renewables 
might replace fossil fuels. It includes the counter-argument that fracking reduces 
the likelihood of fossil fuels being replaced any time soon. The conclusion shows a 
good understanding of the issues.

Examiner Comments

Answers which consider an argument from several 
different perspectives, supported by examples, 
generally score high marks. 

Examiner Tip
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Question 2: Water Conflicts
Question 2 (a)
The general standard of response to the resource was good and there was a clear 
understanding of the processes involved in the hydrological cycle from many 
candidates.  Many answers used terminology effectively such as infiltration, 
interception and surface runoff. Aspects of Figure 2 which were usually not considered 
included the role of fossil groundwater and the fact that it is not a renewable resource. 
Often when this was mentioned it was confused with biological fossils. Few candidates 
picked up on the “but falling” comment about Area A on Figure 2 which might have 
been related to changing climate.  

Some candidates related Areas A and B to real areas, although not always 
successfully. A minority still consider the equator to be hot and dry i.e. a desert. 
In addition the terms drought and arid /aridity were often confused. Most were 
able to explain the differences in renewable water availability well, using a range 
of information on Figure 2 that related to rock type, groundwater stores, runoff, 
evaporation rates and the rainfall. Area A was often considered to be an area similar 
to the SW United States and B the UK. Occasionally candidates drifted into human 
factors which were not part of the question. 

This is an example of a Level 2 answer to Question 2 (a).
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This answer uses some good water cycle terminology and 
makes reference to Areas A and B on Figure 2, although the 
terminology could be more extensive. While it shows sound 
understanding it lacks depth on processes and tends to reverse 
what it says about Area A when considering Area B.

Examiner Comments

Key terminology is very important, especially when it 
relates to a physical geography topic and the meaning 
of terminology is precise. 

Examiner Tip
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Question 2 (b)
This question was popular but did have two distinct parts to it, namely economic 
development and environmental concerns. A large number of candidates were able 
to equate economic development to an increase in demand for water for agriculture, 
industry and domestic uses. This was often related to economic growth in China, other 
BRICs or areas such as California or Nevada.  Some contrasted demand in countries at 
different levels of development in terms of the balance from agriculture, industry and 
domestic sources. The increasing use of various water-heavy domestic appliances was 
well documented (UK a frequent exemplar) along with recreational uses (California), 
irrigated farming (various exemplars) and industry.  

The environmental concerns part of the question was rarely done well, and in many 
cases was either misinterpreted or effectively ignored. Many answers provided detailed 
descriptions of how demand for water had led to environmental problems and used 
the usual examples of the Three Gorges Dam, Salton Sea and Aral Sea. However, 
this was not the focus of the question which required candidates to show how 
environmental concerns influence water demand. Many were actually explaining how 
environmental problems were reducing water supply.  There was a general tendency 
to write extensively but unselectively on the usual suspect case studies, rather than be 
selective and apply knowledge and understanding to the question.  Desalinisation was 
sometimes argued as a way of solving the ‘demand’ problem but it was rarely used 
successfully in the context of this question. A small number of candidates did move 
beyond the environmental impacts path and began to consider how environmental 
concerns and worries about biodiversity and sustainability of water supplies had led 
to water metering, use of grey water or more intermediate technology approaches 
to water conservation in the developing world. This was really the key to unlocking 
the full meaning of the question. The best answers tended to argue that at high 
levels of economic development (and water demand) attention tends to turn to water 
conservation and demand is reduced because of concern for the environment. 

This is an answer to Question 2 (b) which scored maximum marks.
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The strength of this answer is that it approaches the question from different sides, arguing 
that economic development has strongly influenced water demand in China and that 
environmental concerns have no discernable influence. For Australia, the argument is that 
a desire to conserve water is more important. This is a well supported answer with a good 
conclusion that relates closely to the question asked. 

Examiner Comments

The case studies in the answer shown here are well-
chosen – ill-fitting case studies such as the Aral Sea 
have been avoided. Be selective. 

Examiner Tip
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Question 3: Biodiversity under Threat

Question 3 (a)
Answers to this question tended to fall into one of two camps.  Many candidates 
understood the concept of endemism and began their answers with a definition of it 
and then moved on to identify isolation as a key factor and the role evolution plays in 
producing unique species. Other answers interpreted Figure 3 as being more generally 
about biodiversity, and thus these answers tended to explain why levels of biodiversity 
vary. This is a much more general approach, and led to a focus on limiting factors 
more than specific factors that promote or reduce endemism.  That said, candidates 
often considered a range of physical factors including islands/isolation, climate, 
deforestation, alien species and others. Many candidates made little reference directly 
to Figure 3 and when they did there were some misunderstandings such as the idea 
that Madagascar is ‘untouched’ by human activity due to its isolated island status. 
Human factors were usually considered in detail and included deforestation, pollution, 
climate change and agriculture – although again these often related more generally to 
biodiversity loss rather than endemic species. Alien invasive species were perhaps the 
factor most often considered in detail and related to endemism specifically. In many 
cases the choice to do this question seemed to be a positive one and most answers 
were successful. 

This is a Level 3 answer to Question 3 (a).
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This answer has a good understanding of endemism, and whilst there is some drift into more 
general biodiversity the focus on endemism is enough to keep it in Level 3. The terminology 
used is good and the range of explanations – both human and physical – is sound.  Some 
examples are used to support the reasons given. 

Examiner Comments

This answer has a simple but logical structure: a 
definition of endemism, physical factors and then 
human factors – logical and effective.

Examiner Tip



GCE Geography 6GEO3 01 17

Question 3(b) 
This question was, on the face of it, quite straightforward but for some candidates it 
turned out to be less successful than might have been expected. A key element of the 
question was that answers needed to relate to one global ecosystem. Many did not, 
because they:

• Considered more than one i.e. rainforests and coral reefs

• Considered only one place – usually Daintree

• Named something which is not a global ecosystem e.g. oceans or forests.

This issue is a recurring one, which severely limits candidate marks.  

Answers tended to fall into one of two camps. More generalist answers considered 
issues such as tourism and fishing, high numbers of species and the use of 
ecosystems (especially tropical rainforest) economically in terms of their value when 
destroyed for logging and farmland. These answers often lacked place-specific support 
and were vague on cultural value and environmental value. Stronger answers tended 
to have a clear structure and considered regulating, supporting and provisioning 
services and related these to the economic, cultural and environmental key words 
in the question.  Economic value often went beyond basic logging and tourism to 
highlight the values to the pharmaceutical industry, surgery, cancer and heart disease 
and to the range of available forest products.  With environmental values ecosystem 
role in climate regulation / carbon sink was highlighted but better candidates went 
further to look at flood control, water supply and nutrient stores.  Cultural values was 
perhaps less well done, many candidates mentioned indigenous tribes but struggled 
beyond that.  This question cried out for a conclusion which made a judgement 
about which of the ‘values’ considered was most important. Many argued for global 
environmental value as the key one, although many candidates did not provide a 
summative statement of this sort. 

This is a Level 3 answer to Question 3(b).
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This answer is about coral reefs, and it has some structure. It 
covers provisioning, regulating, cultural and supporting roles. 
There is some example support e.g. St Lucia although this lacks 
depth. The conclusion is fair, but it fails to explain how value 
varies from person to person and the relative importance of 
different values is glossed over. 

Examiner Comments

Do not be afraid of making a clear judgement at the 
end of an answer – the quality of your argument is 
being marked, not the nature of the judgement you 
make. 

Examiner Tip
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Question 4: Superpower Geographies
Question 4 (a)
Of all of the 10 mark questions in Section A, this one tended to be the one which 
suffered most from description of the graph rather than explanations of the impacts 
of the trends shown. There was also some misinterpretation of Figure 4 with some 
candidates claiming the increase in middle class spending in Brazil was ‘tiny’ whereas 
in fact it doubles between 2010 and 2030. Most candidates understood that increases 
in middle class spending would have positive impacts on quality of life for people and 
linked this to China in particular, and to a lesser degree India. Issues such as better 
housing, health care, education and fewer manual jobs were considered. Stronger 
answers could also see the other side of the coin (the word ‘impact’ in the question 
implies positive and negative) and considered issues such as rising obesity and 
inequality. Social polarisation and the growing gap between the rich and poor within 
the country or gap between urban (more middle class) and rural areas was debated 
by some candidates. A similar consideration was given to environmental impacts with 
many considering rising resource consumption, energy demand and water uses and 
the impact of this on air and water quality. Better answers argued that the increases 
in India and China were so large that a global environmental impact was likely. Few 
considered the positive i.e. that a larger, wealthier and better educated middle class 
might begin to consider the environmental impact of economic development and start 
trying to reduce it. A characteristic of a Level 3 answer was to give at least some 
consideration to different countries, rather than consider the four together. Although 
popular, this question was not always done well. Many answers really just explained the 
recent rise of the BRICs and it was almost by accident that within these answers there 
were some impacts on people and the environment.

This is a Level 2 answer to Question 4(a). 
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This answer has the skeleton in place but needs to add more 
depth to move up the mark scheme. It refers to Figure 4 
directly, and makes some general points about jobs and quality 
of life in India and China, plus some points about environmental 
consequences. It is a little vague, mentioning pollution but not 
going on to consider water or air pollution specifically.

Examiner Comments

Many answers have the bones of a good answer, but just lack 
examples and reference to specifics. This is one of the aspects 
of an answer required for marks in the top level.  

Examiner Tip
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Question 4 (b)
Many candidates enjoyed answering this question, and there does seem to be an 
appetite for geopolitics despite the fact that it is by its very nature, a complex topic. 
There were many good answers. At the weaker end some candidates did not really 
grasp the difference between direct and indirect power and ‘hedged their bets’ 
– they considered some aspects of power but used the terms direct and indirect 
interchangeably. These answers were rare. A certain type of answer which was 
common was to provide a narrative from around 1800 to the present day. These 
varied enormously in the accuracy of their historical geography. Some did focus on 
power shifts but many simply provided a very detailed timeline which failed to get at 
the focus of the question. Many answers – the majority – were able to argue more 
or less successfully that direct power was important in the past and indirect power 
is important today. These answers considered neo-colonialism as well as past direct 
colonial control. They showed sound understanding. Neo-colonialism was often 
considered in relation to Ghana in the recent past, and China today. At the top end 
some answers were genuinely sophisticated and argued that in fact direct power has 
never really gone away and remains important. The Russia/Ukraine situation provided 
a good way to access this discussion but the role of the USA in recent conflicts was 
often considered. Some answers even argued that indirect or ‘soft’ power was as 
important as ‘hard’ in the colonial era. These answers engaged in a genuine and 
interesting discussion. Many examiners commented that the chronologies provided by 
candidates were a little short on accuracy. 

This is an example of a Level 4 answer to Question 4(b).
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This is another answer that uses good terminology. It has 
a clear structure too. It is focused on changing power, and 
the balance between direct and indirect power and shows 
good understanding of theory as well as specific examples of 
powerful countries. Its weakness is the conclusion, which lacks 
development and reference back to the evidence used in the 
main body of the answer. 

Examiner Comments

For the 15 mark essays in Section A, always try to 
include a brief but meaningful conclusion. 

Examiner Tip
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Question 5: The Technological Fix?
Question 5(a)
Generally this question was well answered, candidates were able to analyse the 
patterns shown and could account for the variations in data using factors such as 
age, development level, infrastructure, physical factors and politics.  However, there 
was a tendency to ignore the age data by some candidates and hence only provide 
an understanding for part of Figure 5.  The majority focused on the USA, China and 
Pakistan with personal and national wealth and education as the main reasons given 
for the differences. Better candidates had full coverage of the resource looking also 
at censorship in China and Egypt, religious and cultural influences in Pakistan along 
with unsuitable terrain for landlines and the danger of laying cables in a war zone 
with landmines.  The concept of leapfrogging to mobiles was explained by many.  
With censorship, some candidates could discuss the issues with Google in China, 
recent unrest in Egypt and the Taliban in Pakistan.  There was thus a generally sound 
understanding of the reasons for the variations shown. Weaker answers tended to 
focus on wealth only and had a simplistic North v South view of the data in Figure 5 – 
despite the data not supporting this type of interpretation. There were some anomalies 
in the data, such as 85% mobile phone ownership in the USA compared to 93% in 
China, and a high 18% of over 50s using social networking in Egypt. These were only 
very rarely considered. 

This is an example of a Level 2 answer to Question 5(a).
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This answer is Level 2, but only just. It begins by describing the data in Figure 5, but without 
actually quoting it. The main reason given for the differences is level of development, 
although there is some reference to lack of infrastructure in Pakistan.  The development level 
reason is repeated again when considering internet access – so the answer lacks a range of 
explanations. The age data on Figure 5 is not considered at all. 

Examiner Comments

Answers cannot be narrow, whether in terms of data use when referring to a Figure or the 
reasons provided. 

Examiner Tip
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Question 5(b) 
Most answers to this question did focus, at least in part, on farming technology 
although any type of technology could be considered and answers did not need to 
focus on farming. As in the past, a number of candidates considered only very broad, 
generalised types of technology such as cars, ‘phones, tractors and the internet. This 
led to rather vague answers in terms of impacts. Better answers chose specific types 
of technology such as the Green Revolution, GM crops, specific medical advances or 
energy generation technologies. Overall, there was perhaps a better understanding 
of what technology is and more attempts to define it at the start of an answer. The 
specific farming technologies included were often understood well and many made 
the argument that advances in farming technology had brought undoubted benefits 
to people but questioned their environmental credentials. Thus many answers did 
consider the ‘extent’ element of the question and answers were a little more discursive 
than in the past. Some answers drifted into geo-engineering technologies which 
are largely hypothetical and therefore the impacts can only be guessed at. Some 
answers did fall into the ‘everything I know about’ a range of fairly randomly selected 
technologies and these answers tended to lack a focus on the question. 

Answers which consider an argument from several different perspectives, supported 
by examples, generally score high marks. 

This is an example of a Level 3 answer to Question 5(b).
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This answer is not sophisticated, but it does answer the question in a structured way. It 
shows what can be achieved in a relatively short amount of time. Technology is defined, 
then 2 examples are used – the Green Revolution and intermediate technology. These are 
well chosen because they contrast so the danger of saying the same thing twice is reduced. 
Positive and negative impacts on people and the environment are considered in both cases, 
and there is a clear but brief conclusion and some evaluation at the end of the case study 
sections.

Examiner Comments

This answer shows that a good mark can be achieved by ‘keeping it simple’ as long as 
this includes answering the question asked directly and not drifting into marginal or even 
irrelevant examples and case studies.

Examiner Tip
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Overall comments on Section B Issues Analysis:  
East African Development 
The Issues Analysis focused on development in East Africa, a region that seemed 
fairly familiar to many candidates. Answers generally avoided ‘Africa’ stereotypes, 
perhaps because the data in Figures 2 and 3 made it very clear what stage of 
development the three countries concerned were at. There was evidence of good 
preparation and most candidates knew their way around the Resource Booklet and 
could use it reasonably effectively in the exam. There was evidence of wider research, 
most often this related to terrorism and conflict in the region which is an ongoing 
issue with some relevant events happening during the pre-release period. These 
were often used to support answers in an effective way. There was less evidence of 
these news events causing candidates to be side-tracked than in the past. The overall 
quality of answers was good, although there was perhaps some evidence of question 
anticipation in Question 6(a) which did lead some candidates astray. Most wrote three 
full answers, but as in the past a minority struggled with timing and it tended to be 
Question 6(c) which suffered. A few candidates skipped (b) and went straight to (c). 
The pre-release was available for a longer period this time, but candidates still need 
to make sure their preparation is thorough:

• Ensure candidates know the resource booklet well before they enter the exam; 
time should not be spent in the exam looking for the right resources to refer to.

• Ensure candidates understand the sequence of the resource booklet; it is usually 
organised into sections either with sub-headings or by topic, and questions 
normally focus on one section (with links to others).

• Prepare synoptic ideas by researching using the websites provided (and others), 
thinking about the relevance of models, concepts and theories, considering 
parallel and contrasting examples from other parts of the world, and linking to 
concepts and content in other AS and A2 units.

• Consider the wider geography of the region in terms of development, physical 
features, culture etc.



GCE Geography 6GEO3 01 31

Question 6
Question 6 (a)
Virtually all responses were a comparison, with very few candidates providing only 
a description. The most popular approach was to compare by indicator, with better 
candidates starting with HDI trends, then looking in more depth at the individual social 
indicators in Figures 3 and 4 and moving on to economic indicators in Figures  
5 - 7. A minority structured their answer country by country which often led to a less 
comparative answer. 

One issue, perhaps a result of attempting to pre-judge the question, was that many 
candidates attempted to explain the development trends as well as compare them. 
This was not the question asked. Detailed explanations tended to cause candidates to 
write very long answers and get rather bogged down, this perhaps then contributed to 
them running out of time for part (c). 

Perhaps the key to a successful answer was selecting the most relevant data from the 
Resource Booklet. As the question focused on development progress, it was important 
to decide what development means. Most considered it to mean economic and social 
progress, with some answers broadening this out to consider political progress. The 
data provided on HDI, development indicators (Figure 3) and the MDG were perhaps 
the most useful. Change in economic structure (Figure 5) was also often considered. 
Beyond this, the data on debt and corruption was less useful and when this was used 
it tended to be poorly related to the question of development progress. Successful 
answers often spotted that Kenya has in some ways gone backwards in terms of 
human health and this was commented on. Many answers argued that Uganda had 
made the most progress. The strongest answers often differentiated between social 
and economic progress and argued that the answer was therefore a rather complicated 
one. A characteristic of a strong answer was to provide a comparative overview at 
the end of the answer. This question does show the importance of selecting the most 
useful data to include in an answer, as well as recognising the subtle differences 
embedded in some data sets e.g. Figure 3. 

This is an example of a Level 2 response to Question 6(a). 
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This answer begins by comparing HDI data in the three countries and quotes some data. It 
then compares the debt situation in the three countries in detail and moves on to economic 
structure. This is an example of selecting partially relevant data, and omitting more relevant 
data i.e. the socio-economic data in Figure 3 is not included in the answer.

Examiner Comments

Candidates need to think carefully about which data to use in their answer, there is no hard 
and fast rule here but some information is clearly more relevant to some questions.

Examiner Tip
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Question 6 (b)
This proved to be quite a demanding question, and perhaps the weakest of the three 
sub-questions overall. The inclusion of ‘political’ did mean the question required some 
thought. Most answers divided their time, in a more or less balanced way, between 
economic and political issues. 

Debt was often considered, with generally good understanding shown on HIPC and 
other debt issues. Some candidates compared the debt situations between the three 
countries. There was good understanding of commodity / primary product export 
dependency and how this would lower the value added component of the region’s 
economies. Other African countries such as Ghana and Nigeria were sometimes 
considered in a discussion of neo-colonial relations and economic issues. 

A broad weakness was a lack of explanations of how political problems affect 
development. Most candidates referred to corruption and democracy data but 
far fewer linked this to deterring FDI or siphoning of aid so that it was not used 
effectively. Many answers made relevant and synoptic links to recent terrorist attacks 
and refugee issues, although again more explanation was needed as to the effect on 
these on development potential beyond putting off tourists. Wider links referred to 
several theories of development such as Frank’s, Core-Periphery, Dependency & World 
Systems and Rostow.  Better candidates didn’t just mention them but applied them 
to the data.  Very good answers broadened the question out, to synoptically consider 
issues beyond the economic and political. There was sometimes consideration of 
physical barriers to development e.g. Uganda’s landlocked status or the difficulties of 
accessing remote and mountainous interior regions. Although rare, some very strong 
answers considered that the data analysed for Question 6(a) pointed to the fact that 
despite barriers to development and evident instability the three countries had made 
development progress so perhaps they were less significant than might first appear. 
Many candidates considered the political issues of corruption and terrorism as being 
the key to future economic prosperity and that development would stall unless these 
could somehow be overcome. Overall, many potentially good answers were weakened 
by a lack of link between the issues they correctly identified as important and how 
these caused a reduction in development potential and stability. 

This is an example of a Level 4 answer to Question 6(b).
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This is a very evaluative answer, which considers the extent to 
which both economic and political issues affect development 
potential. It considers a range of issues and is synoptic. In 
some cases political and economic issues are linked, and there 
is a strong conclusion that judges that political issues are the 
most important, because economic issues are already being 
addressed. 

Examiner Comments

Balance is very important in answers to questions with 
2 or more key words, such as ‘political and economic’. 

Examiner Tip
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Question 6(c)
As the last part of the question, and the paper, this suffered from a lack of time for a 
number of candidates.  Nevertheless, it was answered successfully by many. A number 
of responses were unbalanced and focused on LAPSETT far more than the EAF. Most 
covered both at least partially. LAPSETT was often considered in some detail and both 
opportunities and risks were included. Environmental risks were often included and 
there was some evidence of synoptic research into these issues. The opportunities 
considered were mostly economic and these were outlined in detail by many 
candidates. There was a very obvious synoptic link to the EU with regard to the EAF 
and many responses considered the risks of a shared currency in relation to the 2008 
financial crisis in the Euro region and its impacts. Some answers argued that LAPSETT 
may only really benefit Kenya and risked creating a core-periphery trap with Kenya 
drawing in human and physical resources from the wider region, to the detriment of 
the weaker partners. 

Perhaps lacking from many answers was an overall judgement. Although rare, some 
answers nailed their colours to the mast and argued that the huge sums of money 
involved would be better spent on bottom-up development (and provided synoptic 
examples of this) given the obvious needs of the population shown in Figures 2, 3 
and 5. The involvement of China and other sources of FDI were considered in detail 
by some. The EAF was often argued to be simply too risky. This question did require a 
judgement but too many candidates ended by blandly stating that both projects had 
opportunities and risks. 

This answer to Question 6(c) scored full marks.
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Being synoptic means using some information not in the Resource Booklet in support of 
an argument – it does not need to be very extensive as long as it is relevant and carefully 
chosen.

Examiner Tip

Both LAPSETT and the EAC / EAF are considered in detail in terms of opportunities and risks 
and good use is made of the Resource Booklet. The answer is synoptic, including reference 
to the Rostow model, Nigeria, HS2 and Lake Victoria – all of this shows the breadth of the 
candidate’s understanding. The answer identifies the significance of some risks, and makes a 
clear judgement. 

Examiner Comments
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Paper Summary
There were many good answers to the questions on this summer’s Unit 3 Contested 
Planet paper in both Section A and B. Performance was similar to past series, 
although the structure of answers (which are essentially essays) was perhaps less 
strong than in the past. The following points might be considered going forward to 
2015:

• Although it is very tempting to try and spot questions in Section B, this is a 
dangerous game that leads to confused candidates and weak answers.

• Command words such as assess, evaluate, discuss and to what extent require a 
judgement – sitting on the fence produces insipid answers.

• Case studies shoe-horned into the 10 mark Section A questions usually merely 
divert attention from explanations of the data shown in the Figure, which is the 
focus of the question.

• The Water Conflicts question particularly continues to suffer from ‘case study 
overload’ i.e. unselective, write-all-I-know-about, poorly applied case studies. In 
the worse examples the case studies chosen are not relevant to the question at 
all. 

• It is very important that candidates, especially ones who struggle with timing 
anyway, do not become side-tracked by one of the 10 mark (a) questions in 
Section A. Some candidates write 5 or 6 sides as their answer to one of these 
questions – almost invariably they run out of time.

• As has been said before, often a brief summative paragraph using evaluative 
language would be enough to lift some out of Level 2 and into Level 3 in the 15 
mark (b) questions in Section A. 

• Planning all three sub-questions to Section B before starting is a useful idea, as it 
allows candidates time to decide which data ‘best fits’ which sub-questions. 
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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